
GETTING THE BEST OUT 
OF TEACHING EVALUATIONS
A GUIDE TO GATHERING INFORMATION ABOUT YOUR TEACHING PRACTICE
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Evaluating teaching is like getting regular exercise – good in theory, harder in practice. We all 
agree it is a good idea. While some of us are good about doing it, others struggle to fi nd time to do 
it and maintain the practice. The benefi ts of exercise are that you become stronger and fi tter. In the 
same way, evaluation can help you become a better, more effective teacher. It is part of being a 
professional educator and demonstrates a commitment to quality teaching. Evaluation can provide 
you with evidence of what is going well and potential areas for improvement. This guide is intended 
to describe some of the evaluation strategies that can be used to gather feedback before, during 
and after teaching.

Evaluating your teaching can help you to:

• Improve or reinvigorate your teaching

• Enhance your teaching to meet student needs

• Support applications for promotion or a teaching award

• Develop new papers/programmes or restructure existing ones

PREPARING TO EVALUATE

Evaluation needs to involve a number of data sources and should be tailored to meet your individual 
or programme needs. Decisions are required about what to evaluate, what sources of information to 
use, and how to collect, interpret and act on that information. 

Evaluation before teaching might include having a colleague or teaching consultant review your 
Stream environment or teaching materials before the semester begins.

During teaching, evaluation can provide feedback on all aspects of your teaching that will benefi t 
the current student cohort. This could include the use of peer observations, discussions with 
students, review of recordings and insights from Stream usage.

The forms of evaluation that occur after teaching include Massey Online Survey Tool (MOST) Course 
surveys and refl ection that will benefi t future cohorts.

Evaluation support contacts are listed on the back of this guide.

BEFORE TEACHING
FEEDBACK FROM COLLEAGUES

When planning or redeveloping a paper, colleagues, past students and stakeholders can provide 
input to ensure the curriculum, content and skills are relevant. 

Colleagues and teaching consultants are in a position to give feedback on aspects of your teaching, 
including curriculum development, teaching strategies and researching your teaching. These 
scholarly conversations are more than informal discussions. They are two-way exchanges that have 
a goal, a structure and actions. See the Peer Assistance and Review of Teaching Framework on the 
Massey website.
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http://www.massey.ac.nz/?m7f004813t
http://www.massey.ac.nz/?padf92350g


DURING TEACHING
IN-CLASS FEEDBACK

Feedback can be gathered from students during class through individual questions, a short survey 
or the use of an electronic personal response system. Asking a few questions informally in class 
can help gauge whether your teaching is ‘hitting the mark’. This feedback is most useful if there 
is a specifi c focus; for instance, questions about an assignment students have just completed. 
Techniques such as minute papers, concept maps and the muddiest point can add variety to how 
the feedback is gathered. These strategies can be adapted for use online.

DISCUSSIONS AND FOCUS GROUPS

Talking with students often provides more insight than written responses. Informal discussions or 
more formal focus group discussions can provide opportunities to fi nd out more about students 
responses to the paper content, structure and your teaching. Asking to see students’ written notes 
can give an insight into what and how they are learning.

CLASS REPS 

Student selected class reps can provide valuable feedback about the course through ongoing 
conversations.

 STREAM DISCUSSION FORUMS

Discussion forums in Stream can highlight the learning that is occurring in your paper. Consider the 
questions students ask, and their responses, expectations and feedback. Keeping screenshots of 
the discussions can inform your teaching and can be used to demonstrate how you interact with 
students, prompt discussion, and give feedback.

SEEKING FEEDBACK IN STREAM

Making use of the range of tools that can be added to Stream can provide a quick source of 
feedback. With a few clicks students can give feedback about specifi c aspects of the paper, your 
teaching and their understanding.

STREAM ENGAGEMENT

Student engagement in your Stream environment can complement other forms of evaluation 
to complete the picture. Reports on engagement and logs that indicate where the students 
are spending their time can be produced from Stream data. The available data can help to 
identify trends of what is happening in your paper. This allows you to monitor and foster student 
engagement and interaction throughout your paper.

TEACHING EVALUATION THROUGH STUDENT DIALOGUE (TESD)

Teaching consultants can provide you with a report based on student feedback gathered through a 
TESD. This is an in-class evaluation of teaching. Students are asked what helps their learning, what 
interferes with their learning and what changes they would like to see. Students work at an individual, 
small group and class level to discuss and achieve consensus. This process means that the feedback 
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http://www.massey.ac.nz/?se5cb3549m
http://www.massey.ac.nz/?se5cb3549m
http://www.massey.ac.nz/?se5cb3549m
http://www.massey.ac.nz/?sb8535927l


reported to the teacher represents the most widely held views of the group and isn’t clouded by 
the random thoughts and grievances of individuals. Experience suggests that feedback provided by 
students is honest and constructive and that they appreciate the opportunity to have their say. 

TESDs are best run around mid semester so that you can discuss the feedback with students and 
make minor changes to benefi t the cohort. This demonstrates that you have taken student feedback 
seriously.

PEER OBSERVATIONS

Formative observation by peers can assist in understanding the nuances of teaching practice. There 
are benefi ts for both the observer and the observed, as both gain new ideas and insights about 
teaching from a colleague. Negotiate clear guidelines of what the observation will focus on and 
follow up with a meeting to review the feedback for future development.

RETENTION AND COMPLETION DATA

There are a number of data sources that can be used to provide additional evidence about your 
papers. Student retention and completion rates are examples of data that can be requested through 
your College Director of Teaching and Learning. 

AUDIO AND VIDEO SOURCES

Recording your teaching allows you to investigate your teaching performance in detail, an 
opportunity that doesn’t exist through self-monitoring or refl ection. It can be as simple as pressing 
record on your smartphone or voice recorder to get an audio recording. Similarly, video lecture 
capture can provide you with a record of your teaching as well as being a resource to share with 
students. Recordings provide an opportunity to review and refl ect on your teaching, in your own time 
and on your own terms.
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http://www.massey.ac.nz/?p95412237g
http://www.massey.ac.nz/?macea0728e


AFTER TEACHING
MASSEY ONLINE SURVEY TOOL (MOST)

This is the formal evaluation process used at Massey.

The Course Survey is a standard questionnaire that is applied to all taught papers at the end of the semester. 
Beyond this requirement, using a Flexible Survey can provide you with the opportunity to design your own 
formative evaluation at any time during the semester, with questions which are relevant and meaningful to 
your needs.

Quantitative data collected via MOST Course Surveys is used institutionally, but can also be 
interrogated using Dynamic reports on request, such as;

All Course Surveys for a: paper coordinator
 programme
 paper across years and offerings. 

Other online options are available for more complex survey requirements.

REFLECTION

Although this usually occurs at the end of a teaching cycle, consistently refl ecting on your teaching 
assists on-going development. Simple strategies like annotating study materials, tests, assignments 
and lecture slides will help identify what to keep or eliminate in the next offering. An end-of-
semester summary of the course and evaluations used allows refl ection on the semester and 
identifi es potential developments for the future.

Connecting refl ection with the research and theory helps to better understand what you already 
do and think. Refl ection can be enhanced by attending conferences, participating in professional 
development, reading discipline specifi c teaching and learning journals and by engaging in research 
about learning and teaching. This can help further refi ne the assumptions and approaches that 
shape your teaching practice.

INTERPRETING THE DATA 

Like any data, evaluations require interpretation. Quantitative results can be used to give the ‘big 
picture’ and then comments and observations from students or peers can provide the detail. Once 
you have had time to interpret and digest the results, talk through the areas you intend to develop 
with trusted colleagues or a teaching consultant.

CROSS-CHECKING THE DATA

Evaluation of teaching requires teachers to go beyond a single form of feedback, just as good practice 
leads a researcher to triangulate by using multiple methods and data sources to enhance the validity. 
The tools highlighted in this guide help you to see the positive as well as the negative feedback.
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http://www.massey.ac.nz/?m7f004813t


USING AND ACTING ON THE DATA

First and foremost, use the data to enhance your teaching practice. When implementing changes, 
use your judgement to decide whether the changes suggested by students or colleagues are 
realistic at a given point in time for you and your students. 

Evaluation data, both quantitative and qualitative, can be used as powerful evidence to support 
promotion and award portfolios. As you ‘unpack’ all aspects of your teaching practice use this 
evidence to reinforce what you are saying; whether it is around course design, teaching and 
learning methodologies, student engagement, interaction, assessment and feedback, and the 
development of resources. The evidence can illustrate where a change to practice was made in 
response to feedback and shows your development as a teacher over time.

GUIDING PRINCIPLES
• Identify what to evaluate

• Evaluate regularly

• Evaluate in more than one way

• Act on the feedback
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http://www.massey.ac.nz/?a8f7e3621n
http://www.massey.ac.nz/teachingawards


CONTACT
Website: http://ctl.massey.ac.nz

STUDENT SURVEY AND EVALUATION UNIT
Course Evaluation Coordinator 
Extn: 81473
Email: ostadmin@massey.ac.nz

MOST and other surveys

CENTRES FOR TEACHING AND LEARNING
Peer review, TESDs, interpretation of feedback, curriculum and teaching development support, as 
well as Stream development contact the Teaching Consultants at: 

ALBANY MANAWATU WELLINGTON

Level 3, Library Student Centre Level 2 Block 5, Ground Floor
Extn: 41464 Extn: 81950 Extn: 62448
slc-alb@massey.ac.nz slc-pn@massey.ac.nz  wnlearn@massey.ac.nz

STREAM USER HOTLINE
Extn: 83024
Email: stream@massey.ac.nz

Support using Stream tools and data


