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Kia ora, kia orana, ni sa bula vinak a, fakaalofa lahi atu, talofa lava, 

taloha ni, malo e lelei, fakatalofa atu, 
 

Joint Staff-Postgraduate Student Research Projects 2017 
 
The Massey University Institute of Education was established in January 2013 with the goal 
of becoming a leading national, regional and international centre of educational research 
excellence. 
 
This will be achieved by investigating significant educational challenges in meaningful ways 
in order to contribute to global scholarly exchanges, help inform public policy choices and 
contribute in practical ways to the improvement of learners’ and educators’ everyday lives. 
 
Our postgraduate research students have an important role to play in meeting this goal. 
One of the best ways we can help you to acquire the skills of being an educational 
researcher is to ‘nest’ you within a supportive, structured learning environment where 
research is already underway.  In this approach, you will complete your thesis or 
professional inquiry by working alongside our staff and other postgraduate researchers to 
fill some of the important gaps in our educational knowledge and understanding. 
 
The following pages contain titles and brief descriptions of the many cutting edge 
educational studies in which our researchers are currently engaged.  You are warmly 
invited to explore these topics and to consider applying to join one of our established 
educational research programmes in order to complete your postgraduate degree.  The 
contact person for each topic is given at the end of the project summary.  
 
Please feel free to get in touch and to find out more about the exciting research we do, 
research that aims to make a real difference.  We very much look forward to welcoming 
you as a member of our education research community. 
 
Ngā mihi, 
 
ASSOCIATE PROFESSOR TRACY RILEY 
Coordinator, Doctoral and Researcher Development  
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ASSESSMENT 
 
 
BACK TO THE FUTURE? NATIONAL STANDARDS AND 
THE (RE) CONSTRUCTION OF AN ‘EDUCATION CRISIS’ 
 
Target students: Masters thesis 
 
Staff members: Howard Lee 
 
This project seeks to explore the historical origins and subsequent development of National 
Standards in New Zealand schools post-2008. It will identify and analyse school principals’ 
and the primary school teacher unions’ (NZEI) responses to National Standards, survey the 
national and international research literature on National Standards, and explain why the 
Prime Minister chose to intervene and press for the publication of student achievement 
data, despite his public admission that the data being gathered and published in fact were 
“very ropey”. The project also will demonstrate the extent to which politicians and others 
who are intent on pursuing ‘quick fix solutions’ to very complex and long-standing 
educational problems help to perpetuate the very problems that historians of education 
argue are relics of a bygone era and therefore best left to our educational past.  
 
Students will contribute by undertaking analyses of the debates (in the print and online 
media, Parliamentary Debates, and NZEI and Principals' Federation position papers) and 
reviewing the international literature on standards-based approaches to educational 
assessment.  
 
For further information contact: Howard Lee (H.F.Lee@massey.ac.nz) 
 
 
 
  

mailto:H.F.Lee@massey.ac.nz
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EARLY YEARS EDUCATION 
 
 
TEACHING PRACTICES TO SUPPORT CHILDREN’S 
LEARNING AND SOCIAL EMOTIONAL COMPETENCE 
 
Target students: Masters thesis, Doctoral thesis 
 
Staff members: Tara McLaughlin, Karyn Aspden 
 
This line of research is focused on examining teaching practices that support children’s 
learning and social-emotional competence in early childhood (EC) settings. Recent reports 
have indicated that teachers in early childhood need more support and guidance about 
teaching practices and the pedagogical tools to promote children’s learning and social-
emotional competence. The multiple aspects of this area of research are designed to 
examine teaching practices that are appropriate for the New Zealand EC context, explicate 
these practices within an organising framework, and identify teachers’ professional learning 
needs to use these practices competently and confidently. To date, we have developed two 
practice lists to support teachers in infant and toddler settings and in kindergarten settings. 
We are currently refining the list, building practice resources and supporting teachers with 
implementation of practices. Students interested in this line of research will work with staff 
to design an appropriate research project.  
 
Students might contribute to the project by carrying out a study that involves interviews, 
observation, or survey to: 

• Explore teaching practices in education and care services for children ages 3-5 or 
Playcentre settings. (Masters or Doctoral thesis) 

• Explore teachers perspectives and use of specific sets of practices (Masters or 
Doctoral thesis) 

• Explore professional development to support early childhood teachers to use 
effective teaching practices (Doctoral thesis only) 

• Explore changes in child outcomes from regular use of effective teaching practices 
(Doctoral thesis only) 

 
For further information contact: Tara McLaughlin (t.w.mclaughlin@massey.ac.nz) or  
Karyn Aspden (k.m.aspden@massey.ac.nz) 
  

mailto:t.w.mclaughlin@massey.ac.nz
mailto:k.m.aspden@massey.ac.nz


~ 3 ~ 

IMPLEMENTATION OF CURRICULUM IN EARLY 
CHILDHOOD 
 
Target students: Masters inquiry, Masters thesis 
 
Staff members: Monica Cameron, Tara McLaughlin, Karyn Aspden 
 
Since the introduction of Te Whāriki (Ministry of Education, 1996), the New Zealand early 
childhood curriculum 20 years ago, teachers have worked to implement this complex and 
aspirational curriculum in practice. Education Review Office reports have indicated 
variations in the quality of implementation across services and the need for more supports 
and resources to guide teachers practice. Based on feedback from a sector advisory 
report, Te Whāriki is currently undergoing critical review and updating, which will generate 
new support resources over the next few years, designed to guide curriculum 
implementation. Given these upcoming changes, it is timely to engage in research 
examining how early childhood teachers are currently implementing the curriculum. 
Students who select this project will provide baseline information and data about current 
curriculum implementation before the changes occur. This baseline data will then 
contribute to a longitudinal project that will examine curriculum implementation before, 
during and after the updated curriculum and resources have become embedded in the 
sector. 
 
Students will contribute by: 

• Conducting a case study (Masters inquiry) or multiple case studies (Masters thesis) 
of teachers’ current implementation of the curriculum in select early childhood 
settings. Data collection involves teacher interviews and document analysis with a 
standardised protocol. Case studies require qualitative data analysis.  

 
For further information contact: Monica Cameron M.J.Cameron@massey.ac.nz or  
Tara McLaughlin (t.w.mclaughlin@massey.ac.nz) 
 
  

mailto:M.J.Cameron@massey.ac.nz
mailto:t.w.mclaughlin@massey.ac.nz


~ 4 ~ 

EXAMINING ASSESSMENT PRACTICES IN EARLY 
CHILDHOOD 
 
Target students: Masters thesis, Doctoral thesis 
 
Staff members: Tara McLaughlin, Monica Cameron, Jo Dean, Karyn Aspden 
 
This body of research is made up of a series of research projects focused on assessment 
practices in early childhood.  Assessment in early childhood should be designed to provide 
useful information to children, families, and educators to support learning and development.  
Current trends in early childhood in New Zealand support the wide-scale use of learning 
stories for assessment (see Kei Tua o te Pae, Assessment for Learning: Early Childhood 
Exemplars; Ministry of Education, 2004). There is a need to explore the range of 
assessment practices and the quality of assessment practices in early childhood. To date, 
we have reviewed the literature on assessment and learning stories and worked with early 
childhood teachers (interviews and survey) to understand their perspectives about 
assessment of four-year old children and quality features of learning stories. Students 
interested in this line of research will work with staff to design a suitable research project.  
 
Students might contribute to the project by carrying out a study that involves interviews, 
document analysis or survey to: 

• Explore the range of assessment methods used in specific early childhood settings. 
(Masters or Doctoral thesis) 

• Explore teachers’ perspectives and understanding of assessment practices. 
(Masters or Doctoral thesis) 

• Explore teachers’ perspectives of what constitutions quality assessment or learning 
stories. (Masters or Doctoral thesis) 

• Evaluate the breadth and depth of learning stories (i.e., what content areas and 
dispositions are recorded (Doctoral thesis only). 

 
For further information contact: Tara McLaughlin (t.w.mclaughlin@massey.ac.nz) 
 
  

mailto:t.w.mclaughlin@massey.ac.nz


~ 5 ~ 

SUPPORTING YOUNG CHILDREN WITH SPECIAL NEEDS 
IN INCLUSIVE EARLY LEARNING SETTINGS 
 
Target students: Masters thesis, Doctoral thesis 
 
Staff members: Tara McLaughlin, Karyn Aspden 
 
The Ministry of Education (2010) stated: “Children with special education needs have 
difficulty actively participating in regular ECE settings without appropriate support … We 
need to increase participation rates for these groups while maintaining high quality ECE 
provision for all” (p.11). The Ministry statement indicates that children with special needs 
will likely need specialised support (i.e., early intervention) to fully participate in meaningful 
ways that optimise their learning. Learning is optimised when teachers, early intervention 
teachers, support workers, and families work together to support family-centered practice, 
routines-based intervention, and embedded instruction.  This new line of research seeks to 
explore how teams can work together to best support children with special needs (birth 
through age eight). This line of research will begin in 2017, building off past research 
projects conducted nationally and internationally. Students interested in supporting young 
children with special needs in inclusive settings will work with staff to design a suitable 
research project.  
 
Students might contribute to the project by carrying out a study that involves interviews, 
observation or survey to: 

• Explore early intervention practices across different service types. (Masters or 
Doctoral thesis) 

• Explore teachers/teams/families/whānau perspectives about early intervention 
services and supports. (Masters or Doctoral thesis) 

• Explore supports to help teachers/teams/families/whānau implement family-
centered practice, routines-based intervention, or embedded instruction (Doctoral 
thesis only). 

 
For further information contact: Tara McLaughlin (t.w.mclaughlin@massey.ac.nz)  or  
Karyn Aspden (k.m.aspden@massey.ac.nz) 
 
Note. This project can be cross-referenced with those interested in inclusive education. 
 
  

mailto:c.j.mclachlan@massey.ac.nz
mailto:J.M.Budd@massey.ac.nz
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EDUCATION POLICY 
 
 
NETWORK ANALYSES OF EDUCATION CHARITIES 
 
Target students: Masters thesis 
 
Staff members: John O’Neill  
 
Since the Statute of Charitable Uses, 1601, one of the main objects of charity has been 
education.  Today educational charities are very diverse, ranging from local community 
education trusts, to small progressive alternative schools, large elite private schools, global 
‘not-for-profit’ educational management and service organisations, neoliberal policy think 
tanks, and the ‘pet projects’ of both secular and Christian conservative philanthro-
capitalists.  Contributing students will be trained to search the New Zealand Charities 
Register in order to identify a small sample of educational charities with similar 
characteristics.  They will then conduct a critical analysis of these charities’ rules, 
personnel, activities, relationships, funding sources and distributions.  Finally, they will 
evaluate the relative balance between private and public benefit provided by each 
educational charity. 
 
For further information contact: John O’Neill (j.g.oneill@massey.ac.nz) 
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E-LEARNING 
 
 
MOOCS IN THE MEDIA 
 
Target students: Masters thesis/Masters inquiry 
 
Staff members: Maggie Hartnett 
 
MOOCs (Massive Open Online Courses) emerged onto the higher education scene 
recently with 2012 being declared as the year of the MOOC. Internationally, the emergence 
of MOOCs was accompanied with considerable publicity in the media portraying them as a 
disruptive technology that would fundamentally change the ways in which universities work. 
MOOCs have also been established in the Australasian region but how they have been 
described to the general public through the media is less obvious. Research questions 
include: 

• How have MOOCs been portrayed in the New Zealand media?  
• How have MOOCs been portrayed in the Australian media?  
• What comparisons can be made between reporting of MOOCs in New Zealand, 

Australia and internationally? 
 
Students will contribute by carrying out: 

• Qualitative analysis MOOCs media reporting for one country – New Zealand or 
Australia or (Masters Inquiry) OR  

• Comparative analysis of MOOC media reporting between New Zealand, Australia 
and internationally (Masters thesis) 

 
For further information contact: Maggie Hartnett (m.hartnett@massey.ac.nz) 
 
 
  

mailto:m.hartnett@massey.ac.nz


~ 8 ~ 

INCLUSIVE EDUCATION 
 
 
EXAMINING THE CHARACTERISTICS OF CHILDREN AND 
YOUTH WITH SPECIAL NEEDS: THE NEW ZEALAND 
CHILD AND YOUTH PROFILE 
 
Target students: Masters or Doctoral thesis 
 
Staff members: Tara McLaughlin, Julia Budd and Sally Clendon 
 
The International Classification of Functioning, Disability, and Health for Children and 
Youth (ICF-CY) framework described by the World Health Organization (WHO, 2007) offers 
a way to conceptualise and describe a child or youth’s developing characteristics within his 
or her surrounding environment, while noting the influence of health, including disabilities, 
on the child or youth’s functioning and adaptation. The Child and Youth Profile developed 
by Budd, McLaughlin and Clendon is based on core elements of ICF-CY and designed for 
use in New Zealand contexts.  The profile is designed as a toolkit to support teachers, 
families, and specialists to consider and document a child/youth’s characteristics, 
participation, and preferences. This includes reflecting on the child’s functional strengths 
and limitations; sensory function; communication function, participation at school, home, 
and in the community; use of adaptions and specialised equipment to support participation, 
and interests and preferences.  To date, we have developed and piloted the toolkit and 
revisions are ongoing. The measure is available for students to use in their research with 
students with disabilities or their work with IEP/IFSP teams to support educational planning. 
Students interested in the toolkit will work with staff to design a suitable research project. 
 
Students might contribute to the project by using the toolkit with teams working with 
children or youth identified with a disability. Research might involve: 

• Conducting interviews or focus groups (collection and analysis) with 
teachers/teams/families/whānau to gather stakeholder perspectives about using the 
toolkit. (Masters or Doctoral thesis) 

• Document review and analysis to examine how child information is used and 
documented over time (Doctoral thesis only). 

 
For further information contact: Tara McLaughlin (t.w.mclaughlin@massey.ac.nz) or  
Julia Budd (J.M.Budd@massey.ac.nz) 
  

mailto:c.j.mclachlan@massey.ac.nz
mailto:J.M.Budd@massey.ac.nz
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IDENTIFICATION AND PROVISIONS FOR GIFTED AND 
TALENTED LEARNERS 
 
Target students: Masters or Doctoral thesis 
 
Staff members: Tracy Riley  
 
Have you ever wondered how schools identify and provide for the needs of students with 
exceptional abilities and qualities?  While national surveys provide an indication of current 
approaches to identification and provisions for gifted and talented students, there is a lack 
of a strong evidence-base informing these practices.  This research delves into the who, 
how, what, why, when and where of current practices with New Zealand’s gifted and 
talented learners by investigating a range of practices in different educational settings (e.g. 
regular classrooms, out of school programmes and competitions), using observations, 
document analysis and interviews. This research seeks to broaden educators’ 
understandings of the development, implementation, and evaluation of gifted and talented 
education in New Zealand schools.  
 
For further information contact: Tracy Riley (t.l.riley@massey.ac.nz) 
 
 
  

mailto:t.l.riley@massey.ac.nz
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LITERACY EDUCATION 
 
 
LEARNING TO BE LITERATE WITH SMART SCREENS 
 
Target students: Masters thesis/Masters inquiry 
 
Staff members: Alison Arrow 
 
New domestic technologies (smartphones, iPads, tablet computers, laptops) have altered 
children’s access to information and how they interact with the world around them. It is still 
not well understood what and how children learn from such technology. Nor is it well 
understood how to use them in educational settings including early childhood education. 
Research questions include: 

• How are digital technologies used for literacy teaching or facilitating literacy 
development? 

• Do teachers’ beliefs influence the implementation of digital technologies? 
• Does teachers’ use of technologies support literacy development? 

 
Students will contribute by carrying out: 

• Qualitative analysis of video and interview data already collected (Masters Inquiry) 
OR 

• Survey teacher beliefs of digital technologies (primary OR early childhood 
education) 

 
For further information contact: Alison Arrow (a.w.arrow@massey.ac.nz) 
 
 
  

mailto:a.w.arrow@massey.ac.nz
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PHONICS FIRST AND FAST: A COMPARATIVE STUDY OF 
LITERACY DEVELOPMENT IN THE UK AND NZ 
 
Target students: Masters thesis, and/or Doctoral thesis 
 
Staff members: Dr Alison Arrow 
 
This project is a comparative study of literacy development in children receiving first and 
fast phonics approaches in the UK and children receiving a more eclectic first year of 
reading instruction in New Zealand 
Research questions include: 

• How does early literacy instruction influence letter knowledge and phonological 
awareness in beginning readers? 

• Does instructional approach differentially influence sight word and decoding 
acquisition? 

• Does instructional approach differentially influence reading comprehension, 
including syntax and morphological knowledge? 

 
Students will contribute to data collection by way of 

• carrying out assessments with young children and use this quantitative data to look 
at national development (Masters) or comparative (doctoral)   

• Observations of teacher classroom practice to compare the nature of instruction 
across settings and coding of observations 

• Case study of teacher practices in New Zealand junior classrooms 
 
For further information contact: Alison Arrow (a.w.arrow@massey.ac.nz) 
 
 
  

mailto:a.w.arrow@massey.ac.nz


~ 12 ~ 

THE SIMPLE VIEW OF READING AND WRITING 
 
Target students: Masters inquiry, Masters thesis 
 
Staff members: Tom Nicholson  
 
The simple view of reading and writing (Gough, 1992; Juel, 1988) argues that reading 
ability is composed of just two components: decoding and language understanding.  It 
predicts that a good decoder who is poor at understanding what they read will also have 
poor language so that they would still not understand the text even if it was read to them 
because it is above their language understanding.  It also predicts that someone with good 
language who does not understand what they read must also be poor at decoding and that 
their many inaccuracies interfere with comprehension.  The simple view of writing says that 
writing ability is composed of two elements, ideas and spelling. It predicts that a poor writer 
who is good at spelling must have poor ideas so that even if they dictated their story it 
would still get a poor quality rating.  It also predicts that someone with great ideas who gets 
poor assessments for writing must have poor spelling and that this poor spelling limits the 
number of words they write and causes the reader to think they are not adequate writers.  
The study will involve a group of children in either primary, intermediate or secondary 
school, assessing them in both reading and writing to see if they can be divided into groups 
that fit these predictions, or whether there might be exceptions to these predictions.  
 
For further information contact: Tom Nicholson (t.nicholson@massey.ac.nz) 
 
 
  

mailto:t.nicholson@massey.ac.nz
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THE IMPACT OF COMBINING PHONICS (OR MATH 
INSTRUCTION) WITH BIG BOOK READING 
 
Target students: Masters thesis or PhD 
 
Staff members: Tom Nicholson  
 
A recent study on this topic (Tse & Nicholson, 2014) found that the combined approach to 
teaching reading was more effective than phonics or Big Book reading separately for lower 
SES children at six years of age.  This combination approach had positive effects on 
reading accuracy and comprehension. It may also be that mathematics skills can also be 
taught this way using Big Books that have a mathematics aspect.  The purpose of this 
small study is to replicate the combined approach with either a reading or mathematics 
emphasis with children from a higher SES group. 
 
For further information contact: Tom Nicholson (t.nicholson@massey.ac.nz) 
 
 
 
THE EFFECT OF USING A STORY WEB GRAPHIC 
ORGANIZER ON THE QUALITY OF CHILDREN’S WRITING 
OF STORIES 
 
Target students: Masters thesis 
 
Staff members: Tom Nicholson 
 
The story web graphic organizer is based on the well-known research on story grammar.  
The story web is meant to focus the writer on the main components of a story: setting, 
characters, plot, and theme.  Although the story grammar concept is well known, there is a 
scarcity of research on the effects of teaching students to use the story web organizer to 
improve the quality of their writing.  The purpose of the study is to replicate recent work 
with year 5-6 students (Dymock & Nicholson, under review) but this time working with lower 
SES students or with students in a different age group. 
 
For further information contact: Tom Nicholson (t.nicholson@massey.ac.nz) 
  

mailto:t.nicholson@massey.ac.nz
mailto:t.nicholson@massey.ac.nz


~ 14 ~ 

PHONOLOGICAL AWARENESS AND THE AT RISK 
READER 
 
Target students: Masters inquiry, Masters thesis 
 
Staff members: Tom Nicholson  
 
In the last 30 years there has been a huge amount of research on phonological awareness 
and reading but there is debate as to whether phonological awareness is a precursor to 
learning to read or a result of learning to read.  It is an important question because it 
suggests that it might not be necessary to teach such skills before teaching letter-sound 
skills since they will be learned anyway while learning letter-sounds.  One way to approach 
the debate would be to teach phonological awareness to children who have no letter-sound 
knowledge at all and then see if this gives them an advantage in learning letter-sounds.  
This study is a replication of Castles et al. (2009) which found no value in prior teaching of 
phonemic awareness.  It would involve finding a group of very young children (3-year-olds) 
who have not learned as yet to recognize any letters of the alphabet and who may be at-
risk (e.g., from lower decile child care centres), teach them phonological awareness skills, 
and compare their letter-sound learning with a similar group of children who did not receive 
the phonological awareness teaching.  
 
For further information contact: Tom Nicholson (t.nicholson@massey.ac.nz) 
 
  

mailto:t.nicholson@massey.ac.nz
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CAN READING WORDS FASTER IMPROVE READING 
COMPREHENSION 
 
Target students: Masters thesis or PhD 
 
Staff members: Tom Nicholson  
 
Most researchers think that fast word recognition is important for reading comprehension 
but some argue that it is not, that other things are more important such as vocabulary and 
background knowledge. This study replicates a classic study by Oakan Weiner and Cromer 
(1971).  This well-known study asked 96 5th graders to read passages that were either hard 
or easy to read in terms of getting the words right.  They found that while good readers had 
better comprehension when they read words accurately than not accurately, poor readers 
were no better in comprehension whether they read words accurately or not.  This 
suggested that accurate word recognition by poor readers was not enough for good 
comprehension and that the reason they did not do well was that they were not focused on 
meaning whereas the good readers were. A possible problem with the study is that the 
poor readers may not have been trained well enough to read the words in the passage.  
The idea is to replicate this study to see if the classic results still stand. It is an important 
issue in reading theory because of its implications for teaching in the classroom and 
whether to focus on word reading or reading for meaning or both.  
 
For further information contact: Tom Nicholson (t.nicholson@massey.ac.nz) 
 
 
  

mailto:t.nicholson@massey.ac.nz


~ 16 ~ 

SPELLING DEVELOPMENT 
 
Target students: Masters thesis 
 
Staff members: Dr Alison Arrow 
 
This programme of study is investigating the types of spellings attempts and errors 
beginning readers and spellers make and the relationship of the type of errors to later 
reading outcomes. Research questions: 

• What is the nature of the spelling errors young children make in their invented 
spellings? 

• Is there a relationship between the types of spelling errors they make and reading 
abilities? 

 
Students will contribute by: 

• Developing spelling error categories 
• Collecting spelling and reading data from children in schools 
• Analysis and coding of spelling errors from raw data 
• Secondary analysis of reading measures with spelling errors 

 
For further information contact: Alison Arrow (a.w.arrow@massey.ac.nz) 
 
  

mailto:a.w.arrow@massey.ac.nz


~ 17 ~ 

MATHEMATICS EDUCATION 
 
 
DEVELOPING EARLY ALGEBRAIC REASONING 
 
Target students: Masters: Inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Jodie Hunter, Glenda Anthony  
 
In recent years there has been an increased emphasis on algebraic reasoning in primary 
school classrooms. This is due to the recognition of the key role that algebraic reasoning 
plays in mathematical understanding. We are interested in how early algebraic reasoning 
can be integrated into every-day mathematics lessons in primary classrooms.  Within this 
study there is the potential to explore the following questions:  

• What conceptions do teachers have of students’ early algebraic thinking including 
understanding of the equals sign?  

• How can tasks be adapted to develop early algebraic reasoning across primary 
years?  

• What teacher actions and classroom culture supports students to engage in 
algebraic reasoning?  

 
Data will include task based interviews, questionnaires and classroom observations. .  
 
Students will contribute by using: 

• Qualitative and quantitative analysis of student responses to tasks. 
. 
 Students will contribute by using: 

• Qualitative and quantitative analysis of teacher responses to tasks 
• Qualitative analysis of teacher questionnaire data.  
• Qualitative analysis classroom observations.  

 
For further information contact: Jodie Hunter (j.hunter1@massey.ac.nz) 
 
  

mailto:j.hunter1@massey.ac.nz


~ 18 ~ 

DEVELOPING MATHEMATICAL INQUIRY WITH MAORI, 
PASIFIKA AND OTHER DIVERSE LEARNERS 
 
Target students: Masters: Inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Bobbie Hunter, Jodie Hunter, Glenda Anthony  
 
The May 2015 release of National Monitoring Study of Student Achievement results signals 
a pressing need for improvement in mathematics education at middle and upper primary in 
New Zealand. Only 11% of Pasifika and 26% of Māori students achieved curriculum 
standards at Year 8. Only 41% of all students were achieving at this level. One way forward 
has been our current large-scale professional learning and research project working with 
teachers in schools with predominantly Maori, Pasifika and other diverse students and 
developing mathematical inquiry communities. Within this study there are opportunities for 
in-depth exploration of a range of questions including:  

• What are the actions teachers take to construct mathematical inquiry learning 
communities where all students have a voice? 

• How do teachers change their pedagogical and mathematical knowledge as they 
construct mathematical inquiry learning communities? 

• How do the beliefs and values of the teachers and students change within 
mathematical inquiry learning communities? 

• How does teacher mathematical knowledge change as they enact a 
learning/teaching cycle (predict, monitor, select, sequence, connect)? 

• What beliefs about grouping practices do teachers and students hold and how do 
these change through involvement in Mathematical Inquiry Communities?   

• How do teachers ensure equitable participation of all students in mathematical 
discussions and activity? 

 
Students will contribute by carrying out:  

• Qualitative analysis of already collected data of teacher interviews and observations 
of practice.  

• Analysis of teacher/student interviews of beliefs and values. 
 
For further information contact: Bobbie Hunter (r.hunter@massey.ac.nz) 
 
  

mailto:r.hunter@massey.ac.nz


~ 19 ~ 

DYNAMIC MENTORING AS A PROFESSIONAL PRACTICE 
ACROSS SCHOOLS; MENTORING FOR MATHEMATICAL 
INQUIRY AND CULTURALLY RESPONSIVE PRACTICES 
 
Target students: Masters: Inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Bobbie Hunter, Jodie Hunter, 
 
There is a current press on schools to develop Communities of Learning (COLs) with lead 
Principals/teachers within different roles. This places importance on specified individuals to 
provide leadership through mentoring or facilitating across a group of schools. However, 
what this role is, is not well understood, nor is there much knowledge around what their 
mentoring or facilitative role looks like. Working within a current large-scale professional 
learning project there are opportunities for in-depth exploration of the mentors/facilitators as 
they co-construct inquiry mathematics practices. Within this study there are opportunities to 
explore: 

• What are the most effective dynamic mentoring practices which support teachers to 
transform their practices? 

• How does the dynamic mentoring process change over time? 
 
Data will include teacher interviews and video recorded observations of practice as the 
mentors and teachers co-construct the pedagogical practices which support inquiry 
learning.  
 
Students will contribute by carrying out: 

• Qualitative and quantitative analysis of teacher interviews and already video 
recorded observations:  

 
For further information contact: Bobbie Hunter (r.hunter@massey.ac.nz) 
 
  

mailto:r.hunter@massey.ac.nz


~ 20 ~ 

CULTURALLY RESPONSIVE TEACHING AND LEARNING 
WITHIN MATHEMATICAL INQUIRY COMMUNITIES 
 
Target students: Masters Inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Bobbie Hunter, Jodie Hunter 
 
The diversity of New Zealand mathematics classrooms can be challenging for many 
teachers. Often they are asked to draw on culturally responsive practices as they teach 
mathematics within increasingly diverse classrooms. Working within a current large-scale 
professional learning project there are opportunities for exploration of the following 
questions:  

• How do teachers draw on the values and beliefs of different culture/ethnic groups to 
enact the social norms of inquiry mathematics classrooms?  

• What ‘funds of knowledge’ of diverse cultural groups do teachers use to structure 
mathematical tasks and activity? 

• How do Pasifika and Maori and other diverse students view themselves as 
mathematicians? 

 
Data will include interviews and surveys including likert scales. Students will contribute by 
carrying out: 

• Qualitative analysis of the interviews with teachers and students 
• Quantitative analysis of the surveys 

 
For further information contact: Bobbie Hunter (r.hunter@massey.ac.nz) 
 
  

mailto:r.hunter@massey.ac.nz


~ 21 ~ 

ASSESSMENT FOR CONCEPTUAL UNDERSTANDING IN 
MATHEMATICS 
 
Target students: Masters: Inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Jodie Hunter, Bobbie Hunter 
 
The Numeracy Development Programme brought new forms of assessment to New 
Zealand classrooms in the form of GLOSS and JAM. More recently the PACT tool has 
been promoted to support teachers assessing for National Standards. However, these tools 
do not match current assessment practices needed for students learning in culturally 
responsive mathematical inquiry environments. We need to develop a new form of 
assessment which focuses on conceptual understandings in mathematics. Within this study 
there are opportunities for exploration of the following question? 

• How do teachers draw connections between the curriculum and big mathematical 
ideas as they assess student understandings? 

• What needs to be considered as teachers use comparative judgements?  
 
Data will include design research tools, surveys, and interviews. Students will contribute by 
using: 

• Qualitative and quantitative analysis of teacher responses to tasks 
• Qualitative analysis of interview and survey data 

 
For further information contact: Bobbie Hunter (r.hunter@massey.ac.nz) 
 
  

mailto:r.hunter@massey.ac.nz


~ 22 ~ 

UNPACKING ANXIETY IN MATHEMATICS CLASSROOMS 
 
Target students: Masters Inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Margaret Walshaw  
 
Contemporary research reports tend to paint a picture of active classroom communities in 
which all students and teachers are fully engaged with mathematics.  Reports of 
environments like these can be deceiving because they cover over individual students’ 
anxieties about doing mathematics successfully.  Mathematics anxiety is the focus of this 
series of projects.  The interest is, specifically, on the way in which anxiety shapes, is 
shaped by, and prevents productive engagement with mathematical activity.  The 
overriding goal of the series of projects is to develop a theoretical explanation, based on 
classroom evidence, for the work that anxiety does within the mathematics classroom. This 
study offers opportunities to explore a range of questions including: 

• How prevalent is mathematics anxiety amongst school students? 
• What are the factors that contribute to the development of mathematics anxiety in 

students? 
• How might primary school teachers’ negative perceptions of mathematics be 

changed? 
• What are the effects of an intervention designed to minimise or eliminate students’ 

mathematics anxiety? 
 
Data will include student and teacher surveys and interviews, video records, and evaluation 
measures. 
 
Students will contribute by carrying out: 

• Quantitative analyses of student and teacher questionnaires; qualitative analyses of 
interviews and video records; design and evaluation of an intervention.  

 
For further information contact: Margaret Walshaw (m.a.walshaw@massey.ac.nz) 
 
 
  

mailto:m.a.walshaw@massey.ac.nz


~ 23 ~ 

BIG IDEAS IN MATHEMATICS 
 
Target students: Masters inquiry, Master thesis, doctoral  
 
Staff members: Glenda Anthony, Jodie Hunter 
 
Attending to the Big Ideas in mathematics—such as place value, equivalence, and position 
on a number line—can help learners develop a rich connected understanding of 
mathematics.  For mathematics teachers, understanding the big ideas in mathematics is 
essential to planning, designing tasks, and making connections between students’ 
solutions and the key mathematical ideas in the lesson. Research questions include: 

• What big mathematical ideas are represented in texts or classroom activities? 
• How can collaborative planning support teacher knowledge development around the 

big ideas?  
• How do teachers orchestrate whole class discussions to sequence solutions and 

connect to big ideas? 
• What is the impact on planning and task design around big ideas on teacher 

professional noticing and assessment? 
 
Data collection methods could include content analysis, video analysis, and interviews. 
 
For further information contact: Glenda Anthony (g.j.anthony@massey.ac.nz) 
  

mailto:g.j.anthony@massey.ac.nz


~ 24 ~ 

DESIGNING RICH MATHEMATICAL TASKS INCLUDING 
FINANCIAL LITERACY TASKS 
 
Target students: Masters inquiry, Master thesis, doctoral  
 
Staff members: Glenda Anthony, Jodie Hunter, Peter Rawlins  
 
Opportunities to learn in the mathematics classroom are mediated through the tasks that 
students engage with. Consideration of of big mathematical ideas, task challenge, 
opportunities for engaging in mathematical  reasoning and sense making, and catering for 
diversity of student readiness are central guiding features of the tasks development and 
implementation. Possible research questions include:  

• Teachers’ perceptions/current use of rich mathematical tasks. 
• How can enabling and extending prompts support student access to task? 
• How can cultural and authentic context support student access to tasks? 
• Factors that contribute to maintaining cognitive challenge in tasks  

 
Data collection may involve survey, case study and design research.  
 
For further information contact: Glenda Anthony (g.j.anthony@massey.ac.nz) 
 
  

mailto:g.j.anthony@massey.ac.nz


~ 25 ~ 

THE IMPACT OF HIGH STAKES ASSESSMENT ON 
TEACHING AND LEARNING AND LEARNING IN THE 
MATHEMATICS CLASSROOM 
 
Target students: Masters inquiry, Master thesis  
 
Staff members: Peter Rawlins, Glenda Anthony 
 
Formal high stakes assessment systems such as NCEA and National Standards are 
becoming part of the educational landscape.  In seeking to broaden our understanding of 
the affordances and constraints of high stakes assessment on pedagogical practices 
possible research questions are:  

• To what extent are course design, content coverage, teaching resources, and 
pedagogies affected by the presence of high stakes assessment?   

• What is the effect of high stakes assessment systems on assessment for learning 
practices?   

 
Mixed methods research methodology could include surveys and case studies. 
 
For further information contact: Peter Rawlins (p.rawlins@massey.ac.nz) 
 
 
 
 
  

mailto:p.rawlins@massey.ac.nz


~ 26 ~ 

DRAWING ON HOME/SCHOOL PARTNERSHIPS AND 
COMMUNITY FUNDS OF KNOWLEDGE TO RAISE 
MATHEMATICAL ACHIEVEMENT 
 
Target students: Masters inquiry, Master thesis, doctoral  
 
Staff members: Jodie Hunter 
 
New Zealand, like many other countries has an increasingly diverse and changing student 
population. Family-based studies highlight the benefits of developing parents’ 
understanding of the mathematics their children are learning and supporting families to act 
as mathematical resources for their children and for schools.  These studies use a 
combination of workshops to engage parents in learning about the mathematics their 
children are learning in school and a series of classroom visits.  Other studies acknowledge 
that children enter schooling with multiple funds of mathematical knowledge and document 
the importance of teachers becoming learners of their students’ community.  Possible 
research questions include:  

• How can parent workshops support the development of home/school relationships?  
• What are the funds of knowledge in regards to mathematics of diverse learners 

within the New Zealand context?  
 
Data collection could involve questionnaires, interviews, observations and video analysis.  
 
For further information contact: Jodie Hunter (j.hunter1@massey.ac.nz) 
 
  

mailto:j.hunter1@massey.ac.nz


~ 27 ~ 

TEACHERS’ COLLABORATIVE INQUIRY: CO-TEACHING 
TO STRENGTHEN MATHEMATICS PEDAGOGY 
 
Target students: Masters inquiry and Masters thesis 
 
Staff members: Raewyn Eden, Glenda Anthony 
 
New Zealand teachers are increasingly encouraged to work collaboratively, for example in 
new shared teaching spaces. Understanding how collaboration in teaching might afford or 
constrain teachers’ professional learning is important. This study offers opportunities to 
investigate how co-teaching might support a range professional learning goals within the 
context of the day-to-day work of teaching mathematics. Explorations could include: a self-
study of a teacher’s own shared teaching, investigating the co-teaching experiences of 
other teachers, or exploring co-teaching in the context of the school-based leadership of 
mathematics. 
 
For further information contact: Raewyn Eden (r.eden@massey.ac.nz)  

mailto:r.eden@massey.ac.nz


~ 28 ~ 

TRANSNATIONAL INFLUENCES OVER SECONDARY 
SCHOOL MATHS AND SCIENCE ACHIEVEMENT DEBATES 
 
Target students: Masters inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Margaret Walshaw, Roger Openshaw 
 
Levels of secondary student achievement in mathematics and science have been subject 
to continuous public and political scrutiny. In this historical research we are interested in 
what triggers such debates in New Zealand and in other national contexts. The project 
involves four case studies, focusing on (i) the mid-to-late 1930s; (ii) the second half of the 
1950s; (iii) the 1980s, and (iv) the early 2000s. Using a multi-layered approach we seek to 
show that concerns over falling educational standards are rarely entirely local. This study 
offers opportunities to explore a range of questions including: 

• What triggers debates in New Zealand based around claims that secondary student 
achievement levels have fallen?  

• How are such debates sustained, amplified and promoted to the status of a national 
crisis requiring urgent action?  

• What are the mechanisms that facilitate the transfer of perceived crises and 
articulated solutions from one country to another?  

• How and for what purpose do interest groups in particular national contexts utilise 
public and professional concern over mathematics and science underachievement 
for particular ends?  

• What is the evidence that student performances in these key areas have declined, 
improved or stabilised over generations?   

 
Data will include primary and secondary source material. It will involve publications; policy 
documents; curricula; professional literature; media releases; and archival accessions 
including parliamentary debates. 
 
Students will contribute by carrying out: 

• Case study investigation; documentary analysis; content analysis.  
 
For further information contact: Margaret Walshaw (m.a.walshaw@massey.ac.nz) 
 
  

mailto:m.a.walshaw@massey.ac.nz


~ 29 ~ 

SPEECH & LANGUAGE THERAPY 
 
 
LANGUAGE LEARNING OPPORTUNITIES IN EARLY YEARS 
CLASSROOMS 
 
Target students: Honours research project, Masters thesis. This project may appeal to 
speech-language therapists or teachers interested in classroom language.   
 
Staff members: Elizabeth Doell, Sally Clendon 
 
The purpose of this project is to describe elements of early years classrooms in New 
Zealand that provide high quality opportunities for language learning. Evidence indicates 
that children with speech, language and communication needs (SLCN) require frequent 
interactions with their familiar conversational partners who employ specific language 
learning strategies.  For school age children, this means that teachers need to embed 
these strategies within their typical instructional interactions.  Our research uses a 
qualitative case study series methodology to explore the nature of classroom 
communicative contexts and describe aspects of instructional interactions that provide 
language learning opportunities.  The results will provide an in depth understanding of how 
teachers currently engage children in instructional interactions and how best to support 
children with SLCN.   
 
Student involvement: The research student(s) will be working with teachers in early years 
classrooms (Years 1 to 3) in their region using an explorative case study methodology. 
They will select a focus instructional context for their unit of analysis (e.g., maths groups) 
and establish a collaborative partnership with teachers to support them to use the 
Communication Supporting Classrooms Observation Tool [CsC] (Dockrell, et al., 2013). 
The student researcher will collect data with the CsC tool, observe and record the teacher-
student interactions related to the target instructional context and analyse the language 
learning elements with the Tool for Analysing Classroom Interactions [TALIC] (Doell, 2005). 
Teachers will be interviewed about their perceptions related to the CsC tool and 
phenomenological analyses will be used to identify themes from the three data sources 
 
For further information contact: Sally Clendon (s.clendon@massey.ac.nz) or  
Elizabeth Doell (e.h.doell@massey.ac.nz) 
 
  

mailto:s.clendon@massey.ac.nz
mailto:e.h.doell@massey.ac.nz


~ 30 ~ 

IMPROVING QUALITY OF LIFE THROUGH INCREASING 
ENGAGEMENT BETWEEN INDIVIDUALS WITH 
DEMENTIA AND THEIR MAIN COMMUNICATION 
PARTNERS 
 
Target students: Honours research project, Masters Thesis. This project may appeal to 
speech-language therapists or students interested in working with the elderly.   
 
Staff members: Helen Southwood, Annabel Grant 
 
“The Government is determined to make a difference in the lives of people with dementia, 
their families, whānau, friends and communities” (Ministry of Health. 2013, p.3). This 
research will assist individuals with dementia and caregivers to live well with dementia.  
The research will provide information about supports for communication to improve quality 
of life of both the caregiver and the person with dementia. Further, this research will 
provide pertinent information to health care professionals working with individuals with 
dementia about conversational supports and factors that affect communication and social 
interaction. Educating health care professionals will allow the implementation of 
conversation supports for these individuals improving the quality of interactions. New 
Zealand research about supporting communication in individuals with dementia is limited.  
This research is important because of the increase in the aging population worldwide.   
 
The research student(s) will be working with individuals with dementia and their 
communication partners. They will be involved in identifying factors that facilitate or hinder 
conversation between a person with dementia and their caregiver.  They will assist in 
developing conversation supports for both individuals to improve the quality of 
communication.  A survey of communication partners of persons with dementia about the 
knowledge of and ability to introduce supports to facilitate interaction during conversations 
will also be carried out as part of this project.  Another part of this project involves semi-
structured interviews with communication partners of persons with dementia to obtain their 
perceptions of changes in communication, what supports they provide their communication 
partner, and knowledge of how to support their communication partner. 
 
For further information contact: Helen Southwood (h.southwood@massey.ac.nz) or 
Annabel Grant (a.grant@massey.ac.nz) 
 
 
  

mailto:h.southwood@massey.ac.nz
mailto:a.grant@massey.ac.nz


~ 31 ~ 

TEACHING & LEARNING 
 
 
TEACHING AND LEARNING IN EVERYDAY ACTIVITIES 
AND SETTINGS 
 
Target students: Aspects of this research programme can be adapted for Masters inquiry, 
Masters thesis, and/or Doctoral thesis 
 
Staff members: Roseanna Bourke, John O’Neill  
 
In everyday settings, individuals and groups of people learn to understand, appreciate and 
make sense of their worlds in many ways. This series of case studies sets out to explore 
the often invisible processes of teaching and learning in these everyday activities that 
enable individuals, groups and communities to contribute to social, cultural and economic 
development.  
 
Classroom settings provide limited, partial understandings of the many diverse ‘ways of 
knowing’ (Harris 2007). Such ways of knowing may be said to explain how people live, 
develop, communicate and interact with the natural and social worlds around them through 
teaching and learning relations. Contributing students will investigate how teaching and 
learning take place in ordinary everyday activities and settings using a variety of theoretical 
tools such as Rogoff’s ‘intent community participation’, Engeström’s ‘cultural historical 
activity theory’, Bourdieu’s ‘theory of practice’, ‘Akonga Ma ̄ori’ (G. Smith, 1997), and ‘The 
Pacific Way’ (Anae, et. al., 2001). 
 
For further information contact: Roseanna Bourke (r.bourke@massey.ac.nz) 
 
 
  

mailto:r.bourke@massey.ac.nz


~ 32 ~ 

EXPLORING ATTITUDES OF FATNESS IN NEW ZEALAND 
 
Target students: Masters inquiry, Masters thesis, and/or Doctoral thesis 
 
Staff members: Cat Pausé 
 
Research outside of New Zealand demonstrates that most individuals, regardless of body 
size, occupation, race, or education level, have negative attitudes towards fatness and fat 
individuals. This body of research focuses on exploring the attitudes around fatness held by 
groups within New Zealand (healthcare providers, MSD employees, young children, those 
in school to become teachers, etc). Research team members work to uncover these 
attitudes and consider the impacts on the interactions with individuals of all body sizes. 
 
Student involvement ranges from crafting literature reviews of the existing evidence, data 
collection and analysis of anti-fat attitudes in a select population.  
 
For further information contact: Cat Pausé (c.pause@massey.ac.nz) 
 
 
 
TEACHERS’ LIVES AND CAREERS ORAL HISTORY 
PROJECT 
 
Target students: Masters thesis 
 
Staff members: John O’Neill  
 
This project aims in the longer term to build a substantial archive of oral histories of 
teachers throughout Aotearoa New Zealand.  Contributing students will each conduct up to 
ten life and career interviews with practising, former or retired teachers in a particular 
locality, sector, subject area or language medium.  Training in interview methods and 
ethics, and a standard interview schedule will be provided.  Once the individual student 
research study has been completed the original recordings will be permanently archived.  
Students will therefore contribute to creation of a national archive as well as completing 
their degree.  
 
For further information contact: John O’Neill (j.g.oneill@massey.ac.nz) 
 
  

mailto:c.pause@massey.ac.nz
mailto:j.g.oneill@massey.ac.nz


~ 33 ~ 

THE INEQUALITY OF SCHOOL ACHIEVEMENT: CAUSES 
AND SOLUTIONS 
 
Target students: Masters thesis 
 
Staff members: John Clark 
 
One of the biggest problems in education is the inequality of school achievement as 
measured by such international instruments as PISA, PIRLS and TIMSS. To generate 
viable solutions to the problem we need to establish causes.  If student achievement on 
such measures follows directly from learning then we need to look much more closely at 
two things: what is learning and what factors shape learning?  These two questions are 
closely connected and come together in an explanatory theory of causal mechanisms 
which incorporates both constitutive elements (how the brain works as opposed to 
everyday folk psychology talk of minds and mental states) and etiological elements (a 
proximal/distal continuum of all social factors rather than a within/beyond school dualism).  
With a reformulated approach such as this it is then possible to determine whether or not 
such initiatives as national standards, charter schools and investing in educational success 
can make significant contributions to reducing the inequality of school achievement.  
 
For further information contact: John Clark (j.a.clark@massey.ac.nz) 
 
  

mailto:J.A.Clark@massey.ac.nz


~ 34 ~ 

TERTIARY TEACHING & EDUCATION 
 
 
STUDENT-FACULTY PEDAGOGICAL PARTNERSHIPS IN 
TERTIARY SETTINGS 
 
Target students: Master thesis 
 
Staff members: Roseanna Bourke 
 
This project is part of a larger programme of research on the beneficial effects of student-
faculty-industry pedagogical partnerships. The purpose of this aspect of the research is to 
develop a systematic review of contemporary literature and research evidence that focuses 
on the student-faculty partnership activities. There is a growing body of knowledge in this 
area, but a systematic review of early possibilities of partnership practices has not yet been 
done. When there are strong faculty-student partnerships, and there is opportunity to 
connect students and industry partners, there is a greater student understanding of the 
links between their University learning and the requirements of their intended workplace 
occupation (knowledge, competencies, skills, dispositions).   
 
For further information contact: Roseanna Bourke (r.bourke@massey.ac.nz) 
 
 
  

mailto:r.bourke@massey.ac.nz


~ 35 ~ 

TOGETHER WITH STUDENTS 
 
Target students: Aspects of this research programme can be adapted for Masters inquiry, 
Masters thesis, and/or Doctoral thesis 
 
Staff members: Roseanna Bourke 
 
Together with students is a project that explores the role of students in tertiary education 
with their Faculty partners. It identifies the importance of creating pathways to employment 
by collaborating with industry partners in a 3-way integration of faculty staff-students-
industry. By focusing on assessment, as one key aspect of pedagogical approach in 
tertiary education, this project aims to explore how students can be given a greater role in 
developing their identity as a learner through self-assessment, and how this enables them 
to better place themselves as a vibrant, confident potential employee in their chosen field. 
Examples and practices of together with students from a range of disciplines within one 
College (College of Humanities and Social Sciences) at Massey University and across 3 
sites (Auckland, Manawatu and Wellington) will be explored. The focus is on how 
participation in together with students activities influence students’ views of their 
employment options and confidence to actively promote their skills and understanding 
across university-industry contexts.   
 
For further information contact: Roseanna Bourke (r.bourke@massey.ac.nz) 
 
  

mailto:r.bourke@massey.ac.nz


~ 36 ~ 

TEACHING ENGLISH TO SPEAKERS OF 
OTHER LANGUAGES (TESOL) 
LEADERSHIP 
 
 
THE CAREER TRAJECTORIES OF ENGLISH LANGUAGE 
TEACHERS 
 
Target students: Masters inquiry, Masters thesis, and/or Doctoral thesis  
 
Staff members: Penny Haworth 
 
Unlike many teachers, whose career pathways are often described in terms of their 
developing experience in one context, English language teachers’ career trajectories are 
unique in that they often encompass a range of experiences in both national and 
international contexts. This research focuses on understanding more about the individual 
career trajectories of English language teachers, their professional choices, and 
perceptions about their status in various national and international contexts. Research 
questions include: 

• How do English language teachers describe their career pathways? 
• What are the factors that influence English language teachers’ individual career 

decisions and directions? 
• How is the professional status of English language teachers perceived by those 

inside and outside the profession? 
• How do English language teachers make choices about relevant qualifications? 

 
Students can contribute in the following ways: 

• Identify key stakeholders’ perceptions about the relative value of existing English 
language teaching qualifications. 

• Compare and contrast the attributes of various qualifications held by those 
employed as English language teachers in a range of national and international 
settings. 

• Identify future professional needs of English language teachers in a specific setting. 
 
For further information contact: Penny Haworth (p.a.haworth@massey.ac.nz) 
 

mailto:p.a.haworth@massey.ac.nz
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