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What is the

“JF Standard for Japanese-Language
Education”?

@& A tool for designing teaching, learning
and assessment programs in Japanese
language education.

@& A guide for course design, lesson
planning, and teaching materials
development using can-do statements.

£

JAPANFOUNDATION



The principle of the JF Standard “b%

JAPANFOUNDATION

& The Japan Foundation (JF) has been developing the JF Standard since 2005
based on the principle of Japanese for mutual understanding.

® The learning of languages has become increasingly important in this
globalized society where people of diverse cultures with diverse values
have more occasion to communicate with each other.

& The JF believes two competences are required to realise the goal of
mutual understanding through Japanese language:

/‘\

competence | Competence
In accomplishing In intercultural
communicative understanding
tasks which involves understanding
which involves what a and respecting other cultures by
person can do by using expanding one’s horizon through
Japanese . encounters with various cultures.



CEFR as reference in developing the JF Standard 7%

JAPANFOUNDATION

® The JF Standard was developed based on the concepts and
content of the CEFR, which serves as the basis of language
education in Europe.

® The CEFR has influenced language learning not only in
Europe, but also on a global scale, and has been used in

various language education spheres since its publication in
2001.

® The JF Standard enables stakeholders in Japanese language
education to exchange information on their teaching and
learning with stakeholders of other languages through the
common proficiency levels of the CEFR.

2¢CEFR stands for “Common European Framework of Reference for Languages:
Learning, teaching, assessment” 4



The New Zealand Curriculum
Learning language curriculum achievement objectives

Proficiency descriptor

e Loci-Lee2 Can understand and use familiar expressions and
everyday vocabulary. Can interact in a simple way in supported
situations. (adapted from CEFR Global scale A1)

e loes-Leels Can understand and construct simple texts using their

knowledge of the target language. Can describe aspects of their

own background and immediate environment. (adapted from CEFR
Global scale Level A1)

e lLodsleels Can understand and produce more complex language.
Can communicate beyond the immediate context, for example,
about past and future events. Students can understand and
produce a variety of text types. (adapted from CEFR Global scale Level A2)

e Lod7-Levels Can use language variably and effectively to express and

justify their own ideas and opinions and support or challenge
those of others. (adapted from CEFR Global scale Level B1)
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The CEFR Global scale

Can understand with ease virtually everything heard or read.

Can summarise information from different spoken and written sources, reconstructing arguments and
accounts in a coherent presentation.

Can express him/herself spontaneously, very fluently and precisely, differentiating finer shades of
meaning even in more complex situations.

Can understand a wide range of demanding, longer texts, and recognise implicit meaning.

Can express him/herself fluently and spontaneously without much obvious searching for expressions.
Can use language flexibly and effectively for social, academic and professional purposes.

Can produce clear, well-structured, detailed text on complex subjects, showing controlled use of

organisational patterns, connectors and cohesive devices.

Can understand the main ideas of complex text on both concrete and abstract topics, including technical
discussions in his/her field of specialisation.

Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers
quite possible without strain for either party.

Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a topical issue
giving the advantages and disadvantages of various options.

Can understand the main points of clear standard input on familiar matters regularly encountered in work,
school, leisure, etc..

Can deal with most situations likely to arise whilst travelling in an area where the language is spoken.
Can produce simple connected text on topics which are familiar or of personal interest.

Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and
explanations for opinions and plans.

Can understand sentences and frequently used expressions related to areas of most immediate relevance
(e.g. very basic personal and family information, shopping, local geography, employment).

Can communicate in simple and routine tasks requiring a simple and direct exchange of information on
familiar and routine matters.

Can describe in simple terms aspects of his/her background, immediate environment and matters in areas
of immediate need.

an understand and use familiar and very basic phrases aimed at the satistaction of needs of a concrete

type.

Can introduce him/herself and others and can ask and answer questions about personal details such as
where he/she lives, people he/she knows and things he/she has.


http://www.coe.int/t/dg4/education/elp/elp-reg/Source/Global_scale/globalscale.pdf
http://www.coe.int/t/dg4/education/elp/elp-reg/Source/Global_scale/globalscale.pdf
http://www.coe.int/t/dg4/education/elp/elp-reg/Source/Global_scale/globalscale.pdf

Listening

moOzZC

Al

| can understand familiar

Listening Al
I can understand
familiar words and
very basic phrases
concerning myself,
my family and
immediate concrete

understand familiar
es, words and very
ple sentences, for
ample on notices and
psters or in catalogues.

AZ

| can understand phrases
and the highest frequency
vocabulary related to areas
of most immediate person: |
relevance (e.g., very basic
personal and family
information, shopping, loce
area, employment). | can
catch the main point in
short, clear, simple
messages and
innouncement

can read very
exts. | can find|
redictable inf
iimple everyda
iuch as adverti
yrospectuses, 1l
imetables and
inderstand shq
sersonal letter:

Bl

| can understand the main
points of clear standard
speech on familiar matters
regularly encountered in
work, school, leisure, etc. |
can understand the main
point of many radio or TV
programmes on current

or topics of personal
ssional interest

B2

can understand extended
‘peech and lectures and
ollow even complex lines of
irgument provided the

opic is reasonably familiar.
can understand most TV
1ews and current affairs
yrogrammes. | can
inderstand the majority of
ilms in standard dialect.

Listening Bl

| can understand main

points of clear

standard speech on
familiar matters

kicles and
erned with

Iy problems in
iters adopt
itudes or

can
ontemporary
b

c1

| can understand extended
speech even when it is not
clearly structured and when
relationships are only implied
and not signalled explicitly. |
can understand television
programmes and films
without too much effort.

| can understand long and
complex factual and literary
texts, appreciating
distinctions of style. | can
understand specialised
articles and longer technical
instructions, even when they
do not relate to my field.

CEFR Common Reference Levels: self-assessment grid (© Council of Europe)
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Features of the CEFR

————————————————————————————————————————————————————————————————————————————————————

:' I The CEFR does not say how languages should be taught, but it is
E fundamental to the action-oriented approach that language

i learning is a variety of language use, which means that language
| learning too requires us to use strategies to draw on linguistic

. resources in order to perform communicative acts (Little2008).

————————————————————————————————————————————————————————————————————————————————————

N———————————————’,

@ The CEFR is a generic framework, so the can-do descriptors are
often very general. Therefore for Japanese, a language specific
framework is useful in order to show specific settings in which the
target language is used.

@ CEFR descriptors apply to adult language users, and are not always
relevant to a classroom setting (Keddle2004). The JF Standard
enables teachers to create can-do statements suitable for their
learners.



A map of the JF Standard 2010

JAPANFOUNDATION
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The JF Standard Tree



Concept of communication through languages: o&
”The .IF Standard Treen JAPANFOUNDATION

The JF Standard Tree depicts
the connection between
communicative activities and
communicative language
competences.

Communicative language
competences enable a person
to conduct communicative

JF Standard Tree language activities.

12



ﬂommunicative

language
competences

are depicted as the roots of a
tree, and underpin
communicative activities.

#linguistic competences:

comprise lexical, grammatical, phonological,
orthographic, etc. elements

#sociolinguistic competences:

relate to the knowledge and skills in using language
appropriately according to the relationship with
interlocutors and situations.

#pragmatic competences:

relate to the learner’s knowledge and skills in

structuring a discourse, language functions and
\pu\moses of the communication. /

communicative
language
activities

are underpinned by communicative
language competences, and are
depicted as spreading branches of a

tree to indicate their diversity.
They can be classified into,

receptive activities (reading and listening),
productive activities (speaking and writing)
interactive activities (engagingin a
conversation)

Texts are used in activities . Texts can combine
receptive, productive and interactive activities .

Each of the receptive, productive and interactive
activities involve their own strategies

Language communication requires a variety of other elements,
such as sociocultural knowledge, intercultural awareness, and
study skills in addition to the competences and activities

mentioned above.

JAPANFOUNDATION



Global Scale

Self-assessment grid

®» Can do statements

14



Can-do Types of CEFR
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o 16 (18]
= )
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Real world : )
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language activities |q ® :
. I o °n effectively perform
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presentation

Yt | language activities e.g.
g planning a presentation

HEACan-do T¥AFCan-do
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Language Text required to

perform language

activities e.g. list
- of points for
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knowledge re
to perform la
activities e
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JF Can-do statements
for
Japanese language
learning outcomes



Can-do statements on the ‘Minna no
Can-do’ website

BAUD

Can-doy«r

LlS Topics J

CEFR Can-do
[ %E]Activities }

| FHRE Texts |

| W& Strategies |
[BEh Competences)

JF Can—Vdo
[ %EJActivities ]

Examples of language
activities in a specifically

Japanese language setting
Al, A2, B1, B2

493 Can—do . 342 Can—do

Make a new can-do statement
MY Can-do

17



Al

CEFR:Can ask people for things, and give
people things.

JF :Can ask in short, simple terms “pass the

soy sauce”, “can | have seconds” at the

dinner table, or respond to such
requests if the speech is slow and clear.

BYLY [ EEE R PYEYET )

spoken interaction [@ goal-oriented co-operation] i




CEFR:Can describe plans and arrangements,
habits and routines, past activities and
personal experiences.

JF :Can talk in short simple terms to friend
about one’s school life or lessons one
took as a child, for example.

FEH [1RBROMEELEES]

spoken production [@ sustained monologue describing experience]

19



CEFR : can give a prepared straightforward presentation on a
familiar topic within his/her field which is clear enough
to be followed without difficulty most of the time, and
in which the main points are explained with
reasonable precision.

JF :Can make a well-organized, simple speech
at a speech contest, for example,
including episodes relating to or
impressions of intercultural experiences,
if one has prepared beforehand.

EHQo#EELILELT—avET B)
spoken production [ addressing audiences]



Make new “can-do”s
for your classroom
on the website

x

My Can-do



Minna no “Can-do” Website ‘b%
. JAPANFOUNDATION
an online database of “Can-do”s
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il

Can—do=

Analysis of CEFR Can-do
statements

FH

Conditions

| |EE-BE
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|TUser’s Guidei

N

Text type

pp-74-79

N

Action

FEEICan-donfl [ZBR)TLEVHEZRS

[receptive activities] watching TV and film

Bl

A2
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Example of a JF Can-do

MDAction @Text type @ Topic/setting @Condition
_ If the friend
Can very simple from a friend demonstrates
listen to Instructions one is and talks slowly
and such as cooking with, and clearly,
understand “cut this and checks with
way phrases such as
“Is this okay?”
Al
PYEY[QOEREEDFRIZHYEYET D]

spoken interaction [@goal-oriented co-operation]

[topic: B4 & food and drink]

24




« Action: Something that a learner does in an actual language
activity, such as listen and comprehend, read and
comprehend, speak, write, converse, etc.

Text type: Texts that a learner listens to, writes, speaks, and reads
about, such as letters and articles, news and lectures, etc.

- Topic/Setting: Everyday topics, meeting settings, chosen topics,
and other situations involving language activity

- Condition: Expressions which show consideration by the other
party such as “speaking slowly”, whether there is prior
preparation or not, etc.
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new can-do :

Create your own “can-do” here
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https://jfstandard.jp/cando/search/home/ja/render.do

Portfolio
for
learning and assessment
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Portfolio in the JF Standard mﬁ%

The portfolio is a tool which learners use to record
and reflect on their learning process.

In the JF Standard, the portfolio is composed of the following
three components: assessment tables, records of linguistic
and cultural experiences, and learning achievements.

Learning

Records of linguistic and (=D
Assessment 8 [, achievements

tables cultural experiences

Learners collect their

are set by teachers in Learners record their linguistic v eris e v
line with the teaching and cultural experiences the course objectives and
objectives their own objectives.
*self-assessment checklists

) *compositions, speeches,
- assessment standards and -reflection sheets, etc other audio materials

assessment sheets for -tests
learning activities *project work, etc
= certificates of completion,
etc

29



A Can-do check list for self-assessment BEA

v LELE dddr TEERELE Hdd

No | g5 sPpTS A 2
I

Talk briefly about whare youyour family e

|Exchangegreetines | and what you/they do 1| ey
| Read Japanese scripts | Say what languags you speak with your 2 | toirte

Use basm classroom expressions family and frisnds

erte your name and country in Japang | Talk about your hobbles 3 | rirdr
.GWE a simple self mtroductlg_:_-_r] ........................ Read short, Simple commants on somaone's 4 |ttt

Read a business card sel-Introduction on a website

Talk t}rleflr.r about your family wirite short, simple comments on someone's | o trite
P T e e e sel-Introduction on a website

TeII abr:rut vour family, using a family phi

Talk about your favorite foods Talk about the change of seasons 6 | wrirer
s nk ..............................
. Y& S Say what season you ke and why T | Yrirdr

a abﬂut your breakfast

Say what your favorite dish _!_g _________________________ ;?éiﬁg;sm the weathar In your dally 8 | rirdr
| Talk with a friend about where to 80 fo [ cyart a convarsation over the phone by .

Hea,d a menu talHlnE about the weathar

| Order food and drinks at a hamburger o | Tell a friend some useful Information about
E 10| Trirsr
your town, using a map

Say what kind of house you live in

Tell sormeons how 1o et to a place naarby 11 | rirdr

WI‘IIE Ell"l E-mail inviting someone to yvoul | Corract somea Informatlon misunderstood by

AskﬁHeln somone to put thmgsansﬂma samecns 12| vraer
visit /Welcome afriend Engfﬁ.rs'?:ntgi featuras of bulldings s=en In B
.Shuw someone around your house | Talk with @ friend about the time and place | || .

Read the name and address on a signbg_|¥*" will meet

TEII the time you do somethmg Read an E-mall from a friand to say hassha 15 | frirds

willl be late

"""""""""""""""" Apologlse for being late and glve a raason 18 | rvrr

.Talk abﬂut when to have a part Invite a triend to visit a place of your
e L S recommandation s Respond to an Invitatlon 17 | sririr

'Wrute a birthday card
Say that you would ke to do something not

Included In the schedula

18 | srirer




Record of Japanese language and cultural experiences

& A

HS OJﬁFEﬁé:%?tf

Lo S ]
< 1EB> |

@Eiﬁﬁ*ﬂbﬁt?mﬁb\ﬁi._jb\'t\ 8
%sa:ww.:c_c %zr.;.a:

P?3 J"“d‘ ’5? }'1‘\'
,—i.‘)l“:"‘]

LT*

"E‘;l T .
= RT Hy % = W3

.{.u—',li‘ ‘K ® F3E
gk W FELY D

P
A L«

A3 == %

= ¥ '-é'-l'.. T=o

e

w3 7,

o oy B HET

- L

|%\‘ RE

RLLTE Gt W S
frg o B = pd
= fr¥ I

B T

EEE) aﬁevﬁr.:—_:wc\ -

2=t il

%H.Lz.ﬂ‘;l_.t

o o £ e

| oxit - fa @

Enor:f__c g.::mrhe:

2000%_7 A ;_]_EI

L

ES .-/"., I B T

e Rkt o

'_‘p AL b

'_;é'_,_,‘},t 'J —j 5 Ft ;., Eﬂ' .I— -
pars \ \B = =re ade
o Fr o BHo D¢ 1*'
o N ol -—;;iti <
d’ EI'.I ~ [_'—_I - el 0 {

Ei’) £)
vt \—btj\rlg‘j:;
it} L8l
FET)'gl[ s

"‘JiﬁﬁLf_ Lt

— T A
AN

@What are your favourite
ways of learning language?
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@What did you find

surprising or interesting

about Japanese society and
culture, and other cultures?

@Did you find teaching

ideas that would be

useful for your students?
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“enTree — Halina! Be A NIHONGOJIN” materials
developed by DepED/BSE, Philippines with the Japan Foundation
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—teal  “MARUGOTO:

Japanese language
and culture”



Al(Starter) A2(Elementaryl)

A2(Elementary2)
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Look at the Unitl : Lesson2-2

USHL - haEHF> - RF

hiragana/katakana/ kanji

Q

ICIEATE ENTIN.

Nihongo wa doredesu ka.

Hello {REF CHASIAMI2
Guten Tag AIdA6 3npaBcTB

CaiiH 6anHa yy ZACBIX (=3

i LB, o, A A
hiragana

3
s — = = ¥
kanji S
o—=7U

ichi, ni, san

roamaji

OSHE? hahF? EPR?

Hiragana? Katakana? Kanji?

) LAudihu
shinbun

D HH e+ RF

hiragana kanji

A 575+ +¥EF

katakana kanji

Uhd+#EF+TIL0

hiragana canjl  suuji

EEEM FHEI0FEBATE

zassTi

1. Vb u+%F (b)

hiragana kanji

4, BFE+TIL( )

kanji  suujl

HiFfcd Fhulc

2.H58h++RFE( )

katakana kanji

3. VLA AT HF+EE (

hiragana katakana kanji

5. O—7F+UWL U+ h++EBF ()

ketakana kanji

raomajl

bt = 7 Py s

hiragana

)

BUETH, EHLELLD,

Anata no mawari ni Mihongo ga arimasu ka, Sagashimashoo.




REOBXRFBEBHFTTO
SERICAITT

Implementation
1N
Tertiary Education



ABr K5 EFEF AR

« 255EDEEREERFHMMTIE

(Achievement test in 25

2007FE L D1IFIR, 2R, 3 - 44F

languages)

=R (C

Can-do statements(C &5k

* %En IJZL$ jl:(ObJeCtIVES of each language)

http://www.sfs.osaka-u.ac.jp/jpn/index.html
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Monash University

e CEFR in Australia

an international language framework

http://artsonline.monash.edu.au/language-
framework/
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BEZZRFHNEBBEAR L F—

o [TEHFIMESEFE T O T M (Action Oriented
Plurilingual Language Learning Project)

http://www.flang.keio.ac.jp/modules/tinyd0/index.
php?id=493
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Perspectives
o SENBEBEROERIGE (EAIH

At your university, what is the language education policy?

-EAIRTD (ANEH) 2B DM

Which skills and understands are you developing?

o ITENHILMESEERENDRIFE (HH3T)
Action oriented plurilingual competence development
-AYVUFI1S A
-Objectives based on Can-do statements
-Sa/R— I A UA
-AFI)VEHDI AT BT X M Performance testing)
-contents, task-based teaching

http://www.flang.keio.ac.jp/webfile/ AOPWeb/Chapter2.pdf
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Autonomous learning environment

-on demand multimediaZit4
-IR{GEAA (Web) . PodcastingBic{S LA

-resource sharing*
-REMDEE (L ESFES AT L)

http://www.flang.keio.ac.jp/webfile/ AOPWeb/Chapter2.pdf



 Resource sharing project

N\

FBIEH OB B
BiE RS AT 0>
24 VE B Workshop

http://www.flang.keio.ac.jp/webfile/ AOPWeb/Chapter2.pdf



e 1—A

A

Perspectives

NOFBEXE RIDXTEE (it &1E)

Dialogue with faculty staff ( vertical and horizontal )

o RFNDMEFEDHERE & DRI EE

Dialogue with staff from other languages
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JAPANFOUNDATION

l—/ﬁﬁﬁ L/Zﬁ‘é ‘E?Z ‘fl//':o

Websites:

“JF Standard for Japanese-Language Education”
http://jfstandard.jp

n

“Minnna no ‘Can-do
http://jfstandard.jp/cando
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