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3 key topics of my presentation 

 Reading plays an important role in the 

context of JFL. 

 

 What do L2 Japanese students think about 

reading in Japanese? – Project 1 

 

 What can we do to improve situations?          

- Project 1 & 2 



The power of reading 
“The power of reading” is claimed by Krashen 
(2004). He suggests that free voluntary reading is 
beneficial in: 

 

 Reading habits/pleasure 

 Vocabulary learning 

 General reading ability 

 Many other aspects 

 

Studies of extensive reading support his claim. 

(e.g., Elley & Mangbuhai, 1983).  

 The more learners read, the higher their L2 
proficiency gets.  

 

 

 



Project I : Questionnaire Survey 

- what do L2 learners think about     

  reading in Japanese? 

- what‟s the difficulty? 

 Participants :  

- 51 university students 

- From 2 classes (Class 2 & Class 3) 

 

 The questionnaire used : 

- 4 sections  (A ~ D) 

 

 

 

 



Section A 

 This section asks : 

- learners‟ reading habits out of classroom 

- learners‟ motivation to master L2   

   Japanese reading 

- learners‟ preference for hard copy reading 

or computerised reading 

 

 



Results of Section A 

Although 100% of the participants want to 

master L2 Japanese reading, they do not 

carry out reading in Japanese out of 

classroom. 

 

 Question Class 2 Class 3 

Do you read 

Japanese texts 

outside of the class 

time? 

Yes 21%  

 No 79% 

Yes 59%  

 No 41 % 



Results of Section A 

The overwhelming majority of the 

participants prefer reading hard copy to 

reading on computer.  

 

Question Class 2 Class 3 

Preference of 

reading – Hard 

copy or PC? 

Hard copy 79%  

 PC 21% 

Hard copy 82% 

 PC 18 % 



Section B 
 

 This section asks what factor the participants 
think makes reading a Japanese text difficult.  
 

 

 

The following questions are about factors that may affect the 
difficulty of reading a Japanese text. Please rate each factor 
below from 1~4 to indicate the degree to which you think 
each factor contributes to the difficulty of a text. 

  

 (1) Type of text, e.g., a novel, diary, newspaper article, an 
academic article, encyclopaedia entry.  

  

  1. very little     2. somewhat     3. quite a lot     4. a lot 

  

 

 



Section B 
 Section B presents the following 8 factors 

to be rated: 

 

(1) type of text, 

(2) coherence,  

(3) abstractness,  

(4) sentence length,  

(5) proportion of kanji in a text,  

(6) text length,  

(7) familiarity with the content,  

(8) personal interest in the content. 

 

 



Results of Section B 

The participants‟ rating:   
 

 

1. Proportion of kanji          Most influential 

2.  Type of text     

3. Coherence                                               

4. Content familiarity 

5. Interest 

6. Abstractness          

7. Sentence length    

8. Text length                     Least influential 

 



Section C 



Section C 

新ホームレス ネットカフェ難民     

     企業に見放され、家族にも見放された“新たな形
のホームレス”が増えているという。名付けて“ネッ
トカフェ難民”。アパート代を払えず追い出された
若者が１日契約の派遣の仕事に出かけながら、毎
日のねぐらにネットカフェを利用しているという。
先日放送された『NNNドキュメント„07（日テレ
系）』で彼らの生活が映し出されていた。 

 必需品はケータイ（派遣会社との連絡）、コイ
ンロッカー（荷物の預け）、そして、ネットカ
フェ（低料金での宿泊）である。だが「体を伸ば
して眠りたい」と、ある１０代後半の女性はつぶ
やいていた。
http://www.news.janjan.jp/living/0702/0701310209/1.php 



Results of Section C 

  

Class 2 Class 3 

Average number of circled 

words/phrases as ‘difficult to 

understand.’ 

11 out of 47 

content words 

(23%) 

7.4 out of 47 

content words 

(16%) 

The participants‟ vocabulary level is apparently 

not good enough to handle the original text given.  



Results of Section C 
Learners‟ real voice when reading an original 
Japanese text: 

 

The participants‟ gave comments mainly about kanji 
and vocabulary.  

 

 The kanji stopped me understanding almost  

   all of the text.  

 Not knowing kanji breaks the flow in reading. 

 Too many unfamiliar kanji which distracts  

   from meaning of text. I do not understand it.  

 Most of the kanji were foreign to me, which  

    made the rest of the text unreadable. 

 



Section D 
 Section D provided three types of modified 

versions of the original text used in Section C.  

 

1. the simplified text,  

2. the elaborated text,  

3. the text with a marginal gloss. 

 

 

 Then the section asks the respondents to answer : 

 Which is the easiest text? 

 Which is the most difficult text?  

- The respondents also gave comments on their 
decisions.  

 







Results of Section D 

 

 

Section D: What is the easiest/most difficult text? 

  Class 2 Class 3 

Easiest 

modified text  

Simplification  66%  

Elaboration   9% 

Marginal gloss  25% 

Simplification  61% 

Elaboration   9%                      

Marginal gloss 30% 

Most difficult 

modified text 
  

Simplification  11%     

Elaboration     63%     

Marginal gloss 26% 

Simplification  13%    

Elaboration     61%   

Marginal gloss 26% 



Results of Section D 

 Reasons for choosing the simplified text as 
the easiest: 

easier vocabulary, shorter sentences 

 

 Reasons for choosing the elaborated text as 
the most difficult: 

difficult words are not explained, strange 
sentence structures 

 

 A marginal gloss had some support, but: 

having a gloss is distracting (Tabata-Sandom, 
2012). 



Findings from Project 1 

 The participating students need to read 
more voluntarily to become fluent readers 
(e.g., Williams, 1993; Nuttall, 1996). 

 The participating students are not capable 
of reading unmodified texts. Their 
vocabulary level is far below the ideal level 
proposed by Hu and Nation (2000) and 
Komori, Mikuni, and Kondoh (2004).   

 When students read for pleasure, they 
prefer hard copy. 

 Among the different modified texts, 
students found the simplified texts easiest. 

 



Implications from Project 1  

 

Extensive reading and hard copy 

graded readers may have efficacy in 

reading instruction to nurture free 

voluntary reading habits and develop 

learners‟ fluency in L2 Japanese reading 

instruction.  
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