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Today’s Presentation

e 3 Themes

Theme 1. Families and schools working
together to foster important
developmental outcomes.

Theme 2. The developmental and
~educational research literatures as
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The research
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Family School Partnerships

* Big ideas from the research literature...

Big Idea 1. Fostering family-school
partnershlps IS con5|dered effective

Alton-Lee 2003; Ministry of Education 2009




General findings regarding family influence on
achievement in New Zealand:

— Status variables (e.g., ethnicity and SES) correlate with
outCome
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lT Str ctural varlables less important than process and




Family School Partnerships

* Big ideas from the research literature...

Big Idea 1. Fostering family-school
partnerships is considered effective

ed catlgnal practlce
'4' b X
Big dea 2. Initiatives in which
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~ caregivers and school personnel
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Alton-Lee 2003; Cox 2005; Fishel & Ramirez 2005 ™



Ko te reo te talkura o te whakaao marama

/ ﬂrtheripy s the key to understanding

An Important Deveiopmental Outcome
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New Zealand’s young people generally fare
weII in educatlonal attalnment




Figure 5.2. Student performance in reading in PISA 2006

This figure shows the percentage of students at each performance level in reading; students with scores at Level 5 are the
strongest performers, those at Level 1 and below are the weakest.
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Not all New Zealand’s young people
achieve successful literacy, educational,
and social outcomes
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This figure shows the percentage of students at each performance level in reading; students with scores at Level 5 are the

Figure 5.2. Student performance in reading in PISA 2006

strongest performers, those at Level 1 and below are the weakest.
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countries (e.g.,
Finland: 4.8%
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The Goal

action plan

The Ministry's mission to raise achievement and
reduce disparity in education is sought through three:
vital priorities: effective teaching, engaged families
and communities, and quality providers.

In addition, Better Qutcomes for Children

spotlights presence, participation and learning
leading to achievement.

presence
participation
learning

Ministry of
Education 2006




Enhancing Literacy Outcomes

* Big ideas from the research literature...

Big Idea 1. Language and literacy
skills are moving targets across the
0, T (t Rl Ty

2arily ve \: \9"'4

Ritchey & Speece 2004



The Moving Target of Literacy
Development

Learning to read Reading to learn

Ministry of Education 2009 %
See also Ritchey & Speece 2004 , Schaughency & Reese 2010 Koz



. Big ideas from the research literature. ..

Big Idea 1. Language and literacy
skills are moving targets across the
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Enhancing Literacy Levels

8 claims with a significant body of supporting

evidence
—_Focus on earIy preventive mterventlD

/f’° IﬁStruct lrﬁphonolog/cal awareness and phonics at an
‘é*h :../‘ € .c G»\q }m

A \fll 4\

Ministry of Education
Literature Review: An International Perspective on Dyslexia
Executive Summar



Enhancing Literacy Levels

8 claims with a significant body of supporting
evidence

— The remaining claims...
=

Z5 ?u ermme‘a student S strengths and weaknesses

Ministry of Education m
Literature Review: An International Perspective on Dyslexia Q

Executive Summary




The Moving Target of Literacy
Development

Learning to read Reading to learn

Ministry of Education 2009 %
See also Ritchey & Speece 2004 , Schaughency & Reese 2010 it



One size doesn’t fit all in beginning reading...

Learning to read > Reading to learn

Reading in connected text > Reading for meaning

Some children may benefit from
ol |'S.tggpq

See Connor et al. 2007;
Morrison & Connor 2009



Early home literacy environment is correlated
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» Big ideas from the research literature...

Big Idea 3. The ways that adults
supagrt skill development may be

Jan , ‘and spec
. Parents/caregivers typ

ally
wont.

Raftaeie & Knoff 1999



The Steps to

Reading with fluency and
comprehension:

( ]
...
'0

.o.
‘@ S
o ©

Letter Sounds: Knowing the sounds
of the letters

®
‘@ <.
o ©
@

Print awareness: Knowing about
letters and words

Across the
transition to
schooling the
nature of home
literacy
activities shift —
From:
parent—child
book reading
To:

child »parent
book reading




Working with Families to Foster Language and L|teracy Skills
' in Beginning Reading |

* The research:

Parent involvement can have a positive impa
reagmg acqmsmon

S

V P rents;upport that development matters;
eneral...pa ific skills




Working with Families to Foster Language and
Literacy Skills in Beginning Reading

* The recommendations
— Use real reading
= Bé easy, _ff‘(\aent and enjoyable
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activities
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Working with Families to Foster Language and Literacy
Skills in Beginning Reading

Putting research and recommendations
together...

— Chlldéparent book reading is a typically occurring
pra Cti ice |n b‘egmnmg readmg instruction in NZ

geveloping




Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

* Fostering print-related skills by
“Calling Attention to Print” (c.f., Justice et al. nd)

— Adapted for, and tailored to, children’s
- de Velopmg literacy skills

q“_sgwool teaching

Tommy has been learning about these

~ not yet mastered
letter sounds, this
might include

Letter Sounds: P

*Help him to find these letter/s in this book

prompts to practice
a target letter sound
in nightly reading.

ePractise saying the letter sound/s

ePractise reading words with the letter sound/s
in them




Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

Fostering language skills
through parent <>child conversations*

— Consistent with ‘distancing’ prompts in dialogic reading
* May support development of narrative skills
Mnyl convey acknowledgment of expertise of parents/caregivers,
= &

7
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At the end of the story, you and Tommy could
talk about the story.

Id help Tommy retell the story.

Does the story remind you or Tommy of

*Reese et al. 2010




The Model

Reflection &
| Collaborative Homework Planning

* Progress
Monitoring on
Developmentally
Relevant Early
Literacy Skills

* Dynamic
Assessment

<

Practice Rationale:

*To reduce false positives in risk identification?
To inform instruction? VEQ

1Compton et al. 2006, 2010;
2Fuchs & Fuchs, 2008, 2007



2 Classes for First Sound Fluency
(Awareness of Onset Phonemes)

Class 1
™M= 41. Intercept = 40 . 383, Slope = 0.519

Growth mixture modelling suggests 2 developmental patterns for
phonological awareness skills across Term 2.



srowth mixture modelling suggests three developmental patterns

r letter sound fluency across Term 2:

. Children who are learning these skills and show growth across
the term (typical/below)

. Children who already display these constrained skills at a high
level so don’t show much growth (not shown)

. Children who display low levels of these skills and who display
less progress across the term...

Reading is more than letter-sound correspondence.
Yet, response to such tasks may matter in beginning reading:
Event-related potential data in response to a letter-sound matching
task predict growth in word reading skills among first grade student



Dynamic
The Steps to 8 Al A\ ssessment*:

Reading

Reading with fluency and
comprehension:

hJ
@ -
@

...
X
o ©
®

Letter Sounds: Knowing the sounds
of the letters

Print awareness: Knowing about i
letters and words : %‘y Umvg’nsrrv
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The Model

Reflection &
Collaborative Homework Planning

/

é (

Tailored Home Tailored/Revised
Literacy Support Home Literacy
Support

r -
Baseline

* Progress * Progress * Progress
N Monitoring on Monitoring on
Developmentally ' Developmentally Developmentally
Relevant Early J - Relevant Early Relevant Early
Literacy Skills v Literacy Skills Literacy Skills
« Dynamic o
Assessment

Practice Rationale:

Practice Rationale: Systematic Formative
*To reduce false positives in risk identification = Evaluation

*To inform instruction %
T



The Initial Trial 2010
3 schools, 9 teachers, 25 children




The Children
N =25

Gender R

Y4

« 21 New Zealand European

Ethnicity P

1 Samoan

P - » 22 Mothers, 2 Fathers, 1 separated Mother and Father
Participating i

Care |Ve rS « Average educational achievement: 5t — 7 form (Year 11 —
g 13); range = primary school — postgraduate qualification



Performance of Participants and Their Classmates

Before Parent HW Support Intervention

Phonological Awareness

First Sound Fluency

Phoneme Segmentation Fluency

Alphabetic & Decoding
Letter Naming Fluency

Nonsense Word Fluency

Word Reading
Word Identification Fluency

Oral Language

~ Word Use Fluency

Book Level

Beginning
(n=12)

14

0-39

13
0-25

N

Middle
(n =19)

30
0-59

22
1-47

23
5-72

18
0-46

17
0-38

Children identified for
participation in the
home work
intervention:

*Displayed a range of
early literacy and
reading skills

* Increased in average
performance across
the first half of the

school year



Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading
Sample Results — Progress Monitoring

Term 2 Baseline

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31

0 - 3
159 28 "SEALa5 N ONEE* O 910111213141516171819202122232425262728v29303132



Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

* Preliminary results*

— Parents/caregivers welcomed opportunity to learn
j}owfto Su%ort their children’s learning

* And mo; tdseﬁ;;ned to readily learn strategies taught

en generally show improvements on



Performance at End of Year 1

HW Support Sample
(All means higher at end)

General Sample
(All but WUF higher)




Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

* Fostering print-related skills by
“Calling Attention to Print” (c.f., Justice et al. nd)

— Adapted f@& and tailored to, children’s




Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

* Some definitions
— Prompting and fading provides a means to

support success from the beginning
2 ldmg more help when skills are not known,

,1[

. ¢ "f at help to promote mdependence

simultaneously

— Child'invited to provide signal readiness to fade tojmore

ndependent responding

=See Fiala & Sheridan 2003




Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

* Some definitions
— Prompting and fading provides a means to

support sucgess from the beginning

y WL wdmg more help when skills are not known,
£ X 4 -’ 9] - 11'
. —then m at help to promote independence

ause prompt praise* as a possible
independent

r& Sheridan 2003 for. discussion of Pause, Piggnpt,
5e, see'Daly et al 2004 on teaching blending skKi 4
Yo <



Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

Preliminary results*
— Parents/caregivers welcomed opportunity to learn how to
support their children’s learning
* And most seemed to readily learn strategies taught

//n Wrth ewdenq that home reading increased in families in which it
h t been o« currlng or had been problematic




Fostering Literacy & Language Skills in Beginning
Reading Through Child—>Parent Book Reading

* And some lessons learned

— Need for adaptations to better serve some
famllles

mportance oj recognition that one size doesn't fit

pi }Ki ir r\g\f ea:lng
hat “the ions needed to initic




Field-Testing the Model with Teachers 2011
(4 schools, 11 teachers, 14 students)

r

Baseline

* Progress
Monitoring on
Developmentally
Relevant Early
Literacy Skills

* Dynamic
Assessment

Practice Rationale:
*To reduce false positives in risk identification = Evaluation
*To inform instruction

Reflection &
Collaborative Homework Planning

/

é (

Tailored Home Tailored/Revised
Literacy Support Home Literacy
Support

* Progress * Progress
Monitoring on Monitoring on
Developmentally Developmentally
Relevant Early Relevant Early
Literacy Skills Literacy Skills

Practice Rationale:
Systematic Formative

2%

e



The Children
N=14

Gender

Y4

* 9 New Zealand European

Ethnicity [

« 1 Fijian Indian

T W .

- - * 13 Mothers, 1 Father
Participating
" » Parental educational achievement: Ranged from
Careg IVEIS intermediate — postgraduate qualification

?L-ﬂ,



Sample Results 2011

Student Tipene Baseline
Progress Monitoring Term 1

Figure 1: First Sound Fluency
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Sample Results 2011

Student Blake Baseline
Progress Monitoring Term 1

Figure 1: First Sound Fluency

6 7 8 9 10 11 12

1 2 3 4 5 6 7 8 9 10 11 12




Partnering Parents and Teachers to
Tailor Strategies to Support Individual Learners’
Needs in Reading Acquisition 2011

* Preliminary results*

— Replicate and extend findings from 2010

Bepllcatlons of enhanced growth trajectories coincident

tallored homework intervention for many of the
fgc*: '

\.‘

\,

l’i A .\ | benefits for reading and broader school outcomes

Viclntosh adler. & Brown in pre




Partnering Parents and Teachers to
Tailor Strategies to Support Individual Learners’
Needs in Reading Acquisition 2011

Preliminary results*

— Indicate that teacher-parent reflection &
cpllaboratlon can happen

Caci ‘tated.b)’ professmnal psychology

Q'la','" -

~

\

tial benefits of conjoint collaboration with
hers, allowed for:



Partnering Parents and Teachers to
Tailor Strategies to Support Individual Learners’
Needs in Reading Acquisition 2011

* Preliminary results*

* Potential benefits of conjoint collaboration with parents &
tfachers allowed for:
,ﬁ ’ ,‘ dlng rgpch«lonshlps between parents and teachers

4
= _Inviti ng ct dren into the process in some cases
% —~ \
s &
- , ] ‘ \ g




Partnering Parents and Teachers to
Tailor Strategies to Support Individual Learners’
Needs in Reading Acquisition 2011

 Remaining needs

Professional Supportive
development on mechanisms
components of and

efficient and infrastructure to
effective ™ embed into
professional practice

practice for
differentiating

instruction Higher Ed/
| ' Research
Schools/ Community

Families/
Whanau

¢

Spoth et al. .
2004



With dedicated, caring staff we do make a difference
anyway, but with parents on board our waka is more stable
and our paddling strokes way stronger.

-Principal, Kura Kaupapa Maori

Famllles
* 3t
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